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Pupil premium strategy statement 2022/23 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 
School name Fieldhead Carr Primary 

School 
Number of pupils in school   
Proportion (%) of pupil premium eligible pupils 25 (excluding nursery) 
Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to  
2024/2025 

Date this statement was published December 2022 
Date on which it will be reviewed July 2023 
Statement authorised by Emma Wraighte, 

Headteacher 
Pupil premium lead Joe Murphy, 

Deputy Headteacher 
Governor Lead Nicola Carroll, lead for 

disadvantaged pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
                 £106, 645 
6 x CLA= £   14,460 
EYFS    = £    2 628 

Recovery premium funding allocation this academic year                  £  18,930 
Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£142,663 
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Part A: Pupil premium strategy plan 

Statement of intent 
Demography and School Context 

Fieldhead Carr Primary School is a community school located in LS14 in the northeast 
of Leeds. The school has recently expanded to create a 2-form entry school- the 
school is not yet at capacity. All year groups are now two-form however not all year 
groups are full. We have 363 children on roll with an oversubscribed nursery.  19% of 
pupils have SEND as an additional need. 

Statement of Intent 

Our intention is that all pupils, irrespective of their background or the challenges they 
face, make good progress and achieve high attainment across all subject areas.  

When making decisions about using Pupil Premium funding it is important to consider 
the context of the school and the individual challenges we face. These are reviewed 
alongside research conducted by the EEF. Common barriers to learning for 
disadvantaged children can be: less support at home, weak language and 
communication skills, lack of confidence, more frequent behaviour difficulties and 
attendance and punctuality issues. There may also be complex family situations that 
prevent children from flourishing. The challenges are varied and there is no “one size 
fits all”. 

We will ensure that all teaching staff are involved in the analysis of data and 
identification of pupils, so that they are fully aware of strengths and weaknesses across 
the school. 

Each term we complete Thrive assessments for all classes and the most significant 
factors impacting on Pupil Premium children (and the majority of their academic peers) 
was: 

• impact on emotional regulation 
• impact on learning behaviours 
• impact of communication for learning 

In planning our strategy for Pupil Premium children in 22-23, we have prioritised provi-
sion that closes the gap on readiness to learn. This has then been supplemented by 
Teacher led intervention where needed to close the gap.  
 

Ultimate Objectives: 

• Provide children from low income and Pupil premium households with opportuni-
ties that close the cultural gap and allow them to converse confidently with peers 
from across the city as they leave for high school. Ensuring that no child from 
FHC is limited in exploring new subjects and ideas through fear of the unknown. 
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• narrowing the attainment gap between Pupil Premium children and their aca-
demic peers 

Demography and School Context 
Fieldhead Carr Primary is a two-form entry community school located in Whinmoor on 
the northeastern outskirts of Leeds, about 5 miles from the city centre. 

The map below displays the “Lower Super Output Areas” (LSOAs) which surround the 
school and they are colour coded according to which national decile they belong to: 
decile 1 being the most deprived and decile 10 being the least deprived (IMD rank-
ings). The blue dots indicate where the school’s pupils live. Although there are areas 
relatively near to the school, which have higher than average levels of deprivation, the 
areas immediately surrounding the school, in which most of the pupils live, are 
amongst the most deprived in the country. 

A recent report produced for the school1 showed that 33% of its pupils were living in an 
area classed as being one of the 10%, most deprived areas in England (IMD rankings) 
and 75% live in areas with above-average levels of deprivation. 

 

 

 

 

 

 

 

 

 

 

 

 
1 ‘Beyond The School Gates: An analysis of demography, deprivation and social context for 
Fieldhead Carr Primary School’, Ian Stokes Education Ltd, February 2022. 
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Disadvantaged pupils have lower attainment than their non-
disadvantaged peers in English and Maths, these are linked to poor 
language and communication skills. 

2 Disadvantaged pupils demonstrate poorer skills in literacy and language 
development compared with non-disadvantaged peers in EYFS  

3  38% (31) of our pupil premium children also have a Special Educational 
Need or disability 

4 A higher proportion of disadvantaged pupils require support for social, 
emotional, and mental health needs (SEMHS) 

5 Attendance figures for disadvantaged pupils are lower than their non-
disadvantaged peers. 25% of our PP pupils are PA and need support in 
order to attend, both punctually and regularly. 

6 Disadvantaged pupils have limited educational aspirations and lack of 
enrichment outside of school. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Disadvantaged pupils 
make accelerated 
progress to close the 
gap between them and 
their non-
disadvantaged peers 

See SDP- 2022-23 for success criteria 
• Gap between disadvantaged and pupils and non-disad-

vantaged peers will be narrowing 
 

Disadvantaged pupils 
with SEMH needs 
access learning in line 
with non-disadvantaged 
peers 

• Gap between disadvantaged pupils and non-disadvan-
taged peers will be narrowing 

• a significant increase in participation in enrichment ac-
tivities, particularly among disadvantaged pupils     

Disadvantaged pupils 
attend school in line 
with their non-
disadvantaged peers.  

• Attendance for disadvantaged pupils is in line with non-
disadvantaged pupils 
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• the percentage of all pupils who are persistently absent 
reduces and the figure among disadvantaged pupils is 
in line with non-disadvantaged pupils 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:  £93, 947 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

EYFS 

• Increase in support 
staff to match the 
needs of cohort 
across FS1 and re-
ception class 
 

• EYFS Interventions 
 

• Modified Nursery 
transition to allow 
children to access 
above 15 hours  
 

• EYFS support- up-
skilling TA sessions 
 

On entry to our foundation stage, most children are 
working below the age-related expectation for speech 
and language. This is also the case for Emotional 
Regulation and social communication for making rela-
tionships. Many have underdeveloped play skills and 
lack the corresponding language to engage in effec-
tive collaborative learning and play. EEF research 
suggests that early intervention for communication 
and social interaction can have +6 months’ impact on 
developmental progress. 
 
Children’s' experience of language and story is often 
mainly or wholly derived from TV exposure. This im-
pacts on independence in play as they lack the lan-
guage to extend play beyond a basic concept and 
need high-level scaffolding in the initial terms to de-
velop these skills. Many of our children also demon-
strated a significantly impacted vocabulary range. We 
have had a noticeable increase in children who are 
pre-verbal on intake to FS1 over the last 3 academic 
years. The EEF research suggests that Small Group 
in Speaking and Listening can have +5 months’ im-
pact on children's developmental progress. 
 
For the majority of children self-care skills are also un-
derdeveloped and they need high levels of interven-
tion with toileting. Scaffolding for other self-care skills, 
blowing noses, washing hands, reacting, and seeking 
help when hurt or unwell also need direct adult scaf-
folding in most cases.  
 

1, 2 

SEND 
• Non class based 

SENCO  
• Recruitment of 3 x 

days’ admin 
support  

• Pastoral Support 
assistant 3x days 

• BSW 2 days  

34% of our disadvantaged pupils have significant 
SEND/Learning difficulties requiring high levels of 
care.  
 
EEF research states that pupils with Special 
Educational Needs and Disability (SEND) have the 
greatest need for excellent teaching and are entitled 
to provision that supports achievement at, and 
enjoyment of, school. The attainment gap between 
pupils with SEND and their peers is twice as big as 
the gap between pupils eligible for free school meals 

1,3,4,5,6 
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Year 1 
* Additional TA 
 
 

and their peers. However, pupils with SEND are also 
more than twice as likely to be eligible for access to 
free school meals. 
https://educationendowmentfoundation.org.uk/educat
ion-evidence/guidance-
reports/send?utm_source=/education-
evidence/guidance-
reports/send&utm_medium=search&utm_campaign=
site_search&search_term=send 
 
As a result, of significant SEND within last year’s 
reception class and end of year data below nation 
expectations. Intervention support has been sought 
to target gaps for pupils as they transition through 
Year 1. 

Assessment  

• Purchase of 
standardised 
diagnostic 
assessments- 
PUMA and PIRA, 
Testbase   

• Training for staff to 
ensure 
assessments are 
interpreted and 
administered 
correctly  

• Termly pupil 
progress meetings  

• Purchase of Insight 
assessment 
package  

 

Standardised tests can provide reliable insights into 
the specific strengths and weaknesses of each pupil 
to help ensure they receive the correct additional 
support through interventions or teacher instruction: 
Standardised tests | Assessing and Monitoring Pupil 
Progress | Education Endowment Foundation | EEF 
 
 
The purchase of insight to ensure a consistent 
assessment tracking system is in place. This allows 
school to monitor the progress of pupils across all 
learning areas, as well as tracking their achievement 
throughout the academic year. The data can be used 
to identify where a child is placed in relation to their 
personal learning goals, the other pupils in the class 
or other targeted benchmarks. 

Tracking pupils also means you can quickly identify at 
risk pupils. By monitoring all pupils you can ensure 
that no pupil ‘slips through the gap’. If any pupil 
requires extensions or additional support, these needs 
can be identified. 

 

1, 2, 3  

 Speech and Language- 
 
teacher led ses-
sions for individual 
pupils across FS2 
and KS1  
 
 

Week language and Communication skills. Most chil-
dren within FS2 are working within the 22-36month 
age band and are unlikely to have the breadth of vo-
cabulary that reflects their experiences on entry to 
Reception. In KS1 and KS2, children are unlikely to 
use talk to connect ideas and explain what is hap-
pening coherently. 
 
There is a strong evidence base that suggests oral 
language interventions, including dialogic activities 

1, 2, 3 
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such as high-quality classroom discussion, are inex-
pensive to implement with high impacts on reading: 
Oral language interventions | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

Staff CPD 
Enhancement of 
our English 
teaching and 
curriculum 
planning, using  

• teacher release 
time to embed key 
elements of guid-
ance in school and 
to access high 
quality training 
through Vicky Bluck  
 

High Quality CPD is essential to follow EEF princi-
ples. Using the most recent guidance reports on the 
7 principles to improve Literacy teaching 
 
https://educationendowmentfoundation.org.uk/educa-
tion-evidence/guidance-reports/literacy-ks2 
 
 
The school are working closely with Vicky Bluck, pre-
vious Literacy consultant and is providing a yearlong 
support package to develop confident competency in 
new literacy team and deliver CPD to the whole 
school on planning and delivery of high quality writing 
teaching. 
 

1, 2, 3 

Social and Emotional 
Learning 

• Improve the quality 
of social and emo-
tional learning 
through embedding 
of The Thrive Ap-
proach across 
school  

 
• Thrive approaches 

will be embedded 
into routine educa-
tional practices and 
supported by pro-
fessional develop-
ment and training 
for staff. Resources 
to support  
 

• Behaviour Support 
Worker (2 day) 
 

• Peer coaching- 
years 4-6 
 

• Teaching assistant 
coaching- barefoot/ 
coaching circles 
 

• School based thera-
pist 
 

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes 
at school and in later life (e.g., improved academic 
performance, attitudes, behaviour and relationships 
with peers): 
EEF_Social_and_Emotional_Learning.pdf(education
endowmentfoundation.org.uk) 
 
The school began to establish the Thrive approach 
across school last academic year and 2 members of 
staff were trained as accredited Thrive Practitioners.  
This year is year 3 of the program and the focus is 
the implementation ensure that Thrive is embedded 
across school. This will involve high quality CPD for 
all teachers to understand the principles of Thrive 
and to ensure it is embedded into the language of 
the classroom, classroom practice and additional 
activities to support teaching of whole class social 
and emotional skills.  
The involvement of the wider school community- 
governors and parents workshops 
 
At Fieldhead Carr, there are a significant number of 
disadvantaged children who require small group 
interventions. These children are identified through 
the Thrive profiling tool. 
 
A significant number of pupils have experienced 
childhood trauma and this can affect their learning, 
self-regulation and attendance. School refer into the 

3,4,5,6 
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 local cluster for support however the waiting list for 
this support have increased. School have sourced a 
therapist to work within school 1 day a week to target 
specific pupils and deliver 1:1 sessions for a period 
of 8-10 weeks 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £33, 024 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Communication and 
Language 

• Speech and 
language 
intervention for 
targeted pupils 

• Social 
communication 
intervention to 
support targeted 
individuals & 
small groups 

Oral language interventions can have a positive 
impact on pupils’ language skills. Approaches that 
focus on speaking, listening and a combination of the 
two show positive impacts on attainment: 
Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 
 

1, 4 

Catch up/ Interventions 
 

• Targeted pupils to 
accelerate 
progress, through 
small group 
intervention 
including those 
with SEND 

• Class based 
intervention £  
3 x 10% allocation of TA 
salary  

 
 

• A range of Nurture 
Group supports 
targeted children 
from Y1-6 who 
need additional 
small group 
attention to aid their 
emotional 
regulation and 

Children at risk of falling behind their peers are 
targeted within the classroom by support staff and 
teachers. Where needed children will access 1:1 or 
small group intervention. Formative assessment 
changes the focus of the adult input on a weekly 
basis. 
 
 
Both targeted interventions and universal approaches 
can have positive overall effects: 
Behaviour interventions | EEF (educationendow-
mentfoundation.org.uk) 
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stability, so they 
can learn more 
appropriately BSW 
x 1  
 

• 1:1 Tuition- Catch 
up Teacher 
Y3- Y6 
 
 

EEF- on average one to one tuition is very effective 
at improving pupil outcomes. One to one tuition might 
be an effective strategy for providing targeted sup-
port for pupils that are identified as having low prior 
attainment or are struggling in particular areas. Tui-
tion targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining 
pupils or those falling behind, both one-to-one: 
One to one tuition | EEF (educationendowmentfoun-
dation.org.uk) 
And in small groups: 
Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 
At Fieldhead Carr primary school, children from 
Reception-Yr6 have access to a catch-up teacher for 
1:1 session or small group sessions. Assessment 
data is used termly, to target the correct children. 

Interventions 
 
Dyslexia Portfolio 
 
Lexia 
Subscription and TA 
intervention 

  

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: 15,870 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 
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Inclusion Support 
• Targeted support 

through Pastoral 
Lead for 
disadvantaged 
pupils to access 
learning  

 
Thrive/ regulation 

• Zones of regulation 
training and imple-
mentation across 
school  
 

Bereavement 

• Seasons of Growth- 
lead teacher training 
and small group 
sessions  

Cluster Services 

• Cluster services 
bought in by family 
of schools to support 
attendance, family 
support, mental 
health and punctual-
ity  

• AIP  
• SEN forum 
• Resources  

The EEF research outlines social and 
emotional approaches can have a positive 
impact on learning of up to 4 months’ additional 
academic progress. Careful monitoring of such 
interventions is required to ensure such an 
impact. All children, are profiled using our 
Thrive Online tool each term by class teachers 
working alongside inclusion team. The tool 
requires specific stages of social / emotional 
development and is able to identify those pupils 
who have significant gaps in their development. 
This allows school to plan targeted and 
universal approaches for all pupils.  
 
 
 
 
Those pupils who require a more targeted 
intervention will receive support from one of our 
school based Thrive practitioners within our 
newly created Thrive room. 
 
At Fieldhead Carr Primary School we offer a 
range of universal, targeted and personalised 
approaches to social, emotional and mental 
health needs, which supplement our school 
Thrive approach. These include a range of 
interventions which are facilitated by our 
inclusion team. These include zones of 
regulation and our companion program. 
 
Both targeted interventions and universal 
approaches can have positive overall effects: 
Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 
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Attendance Team 

• Continued training 
– SIMS /National 
College or 
Leadership  

• Training and 
release time for 
staff to develop and 
implement new 
procedures  

• Embedding 
principles of good 
practice set out in 
the DfE’s advice. 

At Fieldhead Carr Primary School. We know 
that attending school can be challenging for 
many of our families, for a range of contextual 
factors. It is for this reason, we have a 
dedicated Attendance Team to promote pupil 
attendance and monitor carefully families that 
require additional support, ensuring it is 
implemented at early stages.  
 
See attendance policy and website attendance 
page 
 
https://www.gov.uk/government/publications/wor
king-together-to-improve-school-attendance 
 

4, 5 
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Enrichment 
• subsided 

enrichment 
activities including 
after school clubs, 
trips and 
residentials. 

 
 
 
 
 
 
 
 
 
Extra Time 

• subsided access to 
school’s before and 
after school and 
holiday club 

 
 
Sports Leader 

• CPD (level 5 
qualification) of in 
post Sports leader 
to deliver high 
quality PE across 
school and develop 
role of class 
teachers in 
developing own 
practice  
 

• lunchtime support 
to provide High 
Quality games and 
activities to engage 
pupils.  

The EEF outlines participation in the Arts, 
access to physical activity and access to 
summer schools amongst strategies that can 
have positive impact on pupils. 
At Fieldhead Carr Primary School, we offer a 
range of enrichment opportunities as after 
school clubs. Disadvantaged pupils are 
targeted to attend, and these clubs are 
subsidised. The clubs cover a range of sports. 
We also offer pupils a wide range of school trips 
and residential experiences. These are offered 
at a reduced cost so all pupils regardless of 
finances. A large proportion of our pupils only 
time away from home during the year is on 
school residential. Y4- London visit, Y5- Whitby 
(coastal study) & Y6- High Adventure (outdoor 
and adventurous) 
 
 
We are also fortunate to have a before and 
after school club and holiday club, places are 
offered to vulnerable families subsidised or free 
of charge. 

 

 

Total budgeted cost: £: 140,035    total spend: £141,918 
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Part B: Review of outcomes in the previous 
academic year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 
academic year.  

Our internal assessments during 2021/22 suggested that the performance of disadvan-
taged pupils was higher than in the previous year in key areas of the curriculum.  

EYFS 

20% (5 pupils) of PP children achieved GLD 

Year 1 

35.3% (9 pupils) Phonics screening 

KS1 

87.5% (8 pupils) off PP pupils achieved the NS in Reading 

62.5% (8 pupils) off PP pupils achieved the NS in Writing 

87.5% (8 pupils) off PP pupils achieved the NS in Maths 

62.5% RWM 

KS2 

71.4% (7 pupils) off PP pupils achieved the NS in Reading 

85.7% (7 pupils) off PP pupils achieved the NS in Writing 

100% (7 pupils) off PP pupils achieved the NS in Maths 

71.4% RWM 

 

EYFS 

0% (9 pupils) of SEND children achieved GLD 
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Year 1 

33.3% (9 pupils) of SEND children passed the phonics screening test 

KS1 

66.7% (3 pupils) off SEND pupils achieved the NS in Reading 

66.7% (3 pupils) off SEND pupils achieved the NS in Writing 

66.7% (3 pupils) off SEND pupils achieved the NS in Maths 

67% RWM 

KS2 

50% (2 pupils) off SEND pupils achieved the NS in Reading 

0% (0 pupils) off SEND pupils achieved the NS in Writing 

50% (2 pupils) off SEND pupils achieved the NS in Maths 

50% RWM 

. 

Externally provided programmes 

Programme Provider 
X tables Rockstars TT Rockstars 
Online intervention used to support both 
low achieving and high achieving pupil 
who are not making the required 
progress. 

Lexia 

Assessment tool used to profile children 
with literacy  

Dyslexia Profile 

Therapeutic program to support social 
emotional difficulties 

Thrive 

Counselling sessions delivered 1:1 and 
supervision delivered to staff in small 
groups 

Northpoint 

Teaching Assistant training package- 
support peer coaching 

Barefoot Coaching  
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Data analysis / demographic analysis / 
Assessment / Behaviour / Attendance  

Ian Stokes Education Limited 
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 
funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence demon-
strates this has significant benefits for pupils, particularly disadvantaged pupils.  

• Follow on from the effective training completed last year Senior mental health 
lead. A working party will be set up to ensure policy and practice is in place to 
develop our understanding of our pupils’ needs, give pupils a voice in how we 
address wellbeing, and support more effective collaboration with parents. 

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 
behaviour, attendance, and aspiration. Activities will focus on building life skills 
such as confidence, resilience, and socialising. Disadvantaged pupils will be en-
couraged and supported to participate. 

 

 


