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Inclusion/SEN Policy

Spring 2018

Summary

This policy incorporates Special Educational Needs Information, in compliance with Statutory
Instrument: Special Educational Needs Information) Regulations (Clause 64). It outlines policy
around groups: SEN, Gifted and Talented, Child Looked After, English as an Additional Language and
Black Minority Ethnic.

Amendments from previous Inclusion Policy: Use of Personalised Learning Plans to support
development of pupils receiving support overand above that of other pupilsin orderto accelerate
progress and close gaps betweenthemand theirpeers.

Recommendation
Governors are requested to read this policy, consider its content and approve its adoption. This
policy should be reviewed annually.

Author’sRole Assistant Headteacher (Inclusion Manager and SENCo)

Date Spring 2018

Internal Review Date Spring 2019

Official Review Date As updates
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FIELDHEAD CARR PRIMARY SCHOOL
INCLUSION POLICY

Legislative Compliance

This policy complies with the guidancegivenin Statutory Instrument: Special Educational Needs
(Information)Regulations (Clause 64). It has been written as guidance for staff, parents or carers and
children with reference to the following guidance and documents:

= SEN Code of Practice (which takes account of the SEN provisions of the SEN and
Disability Act 2001) September 2014

= OfstedSection5Inspection FrameworkJanuary 2014

= Ofsted SEN Review 2010 “A Statementis not enough”

= Equality Act2010

= EducationBill 2011

= Childrenand Families Act 2014

Inclusion Statement

We endeavourto achieve maximum inclusion of all children (including vulnerable learners)
whilst meeting theirindividualneeds.
Teachers provide differentiated learning opportunities forall the children within schooland
provide materials appropriate to children’s interests and abilities. This ensuresthatall
children have afull access to curriculum.
Special Educational Need might be an explanation for delayed or slower progress butis not
an excuse, and we make every effortto narrow the gap in attainment between vulnerable
groups of learners and others.
English as an Additional Language (EAL) is not considered aSpecial Education Need.
Differentiated learning and individual learning opportunities are provided for children who
are learning EALas part of our provision forvulnerable learners.
We focus on individual progress as the mainindicator of success.
We strive to make a clear distinction between “underachievement” —often caused by a poor
early experience of learning - and special educational needs.
= Some pupilsinourschool may be underachieving but will not necessarily have a
special educationalneed. Itis our responsibility to spot this quickly and ensure that
appropriate interventions are putin place to helpthese pupils catch up.
= Otherpupilswill genuinely have special educational needs and this maylead to
lower-attainment (though not necessarily to under-achievement). Itisour
responsibility to ensure that pupils with special educationalneeds have the
maximum opportunity to attain and achieve in line with their peers. Accurate
assessment of need and carefully planned programmes, which address the root
causes of any learning difficulty, are essential ingredients of success for these pupils.
These will be provided, initially, through additional support funded from the
devolved schools budget.

Aims and Objectives of this Policy
The aims of our inclusion policy and practice in this school are:

To provide curriculum access for all
To secure high levels of achievement forall
To meetindividual needs through a wide range of provision
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= To attain highlevels of satisfaction and participation from pupils, parentand carers

= To carefully map provision forall vulnerablelearners to ensure that staffing deploy ment,
resource allocation and choice of interventionisleading to good learning outcomes.

= To ensure a high level of staff expertise to meet pupil need, through well targeted
continuing professional development.

= To work incooperative and productive partnership with the Local Authority and other
outside agencies, to ensure there is a multi-professional approach to meetingthe needs of
all vulnerable learners.

= To “promote children’s self-esteem and emotional well-beingand help them toformand
maintain worthwhile relationships based on respect for themselves and others”. (National
Curriculum, 2000).

Section1

Information about our policies forthe identification, assessment and provision for pupils with
special educational needs, whether or not pupils have EHC Plans, including how we evaluate the
effectiveness of our provision for such pupils

and

Section 2
Our arrangements for assessing the progress of pupils with special educational needs

In agreeingthese staged arrangements, we have takeninto account the following statements and
definitions:

“Defining achievement in terms of the number of targets on an individual education plan achieved
across a given time rarely ensured rigorous evaluation of provision or pupils’ progress. What made
the difference to higher outcomes was effective target-setting within the curriculum or personalised
programme as part of a whole-schoolpolicy on assessment.”

‘Inclusion: does it matter where pupils are taught?’ (Ofsted, 2006a)

“Special educational provision is educational or training provision that is additional to or different
from” that made generally for others of the same age. This means provision that goes beyond the
differentiated approaches and learning arrangements normally provided as part of high quality,
personalised teaching”

SEN Code of Practice (2014)

This is not necessarily “more literacy” or “more maths” but would be interventions which address the
underlying learning needs of the pupil in orderto improve his or her access to the curriculum.”
“Achievement for All” (National Strategies: 2009)

Across all the education providers visited, the keys to good outcomes were good teaching and
learning, close tracking, rigorous monitoring of progress with intervention quickly put in place, and a
thorough evaluation of theimpact of additional provision.

Ofsted SEN Review 2010

“Ensuring that schools are clear about their provision that is normally available for all children,
including targeted help routinely provided for those falling behind and the additional p rovision they
make for those with SEN, should simplify the process of planning the right help at school level” ( p68)

SEN Code of Practice 2014
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Graduated Response

Stage 1

Well-differentiated, quality first teaching, including, where appropriate, the use of Wave 1 or
Wave 2 Interventions. All vulnerable learners will be included on a whole-school provision map.

Alllearners willhave access to quality first teaching.
The routine and prolonged withdrawal from mainstream of children with EALis not recogni sed
as good practice and does not promote rapid language acquisition. Language acquisitionis best
promoted through a range of good, inclusive strategies, interventions and differentiation of the
usual school curriculum.
Some vulnerablelearners willhave access to Wave 1 or Wave 2 interventions. These will
probably be pupils who are underachieving and have been identified by us as needing to make
accelerated progress but will not necessarily be pupils with special educational needs. Thisis
consideredto be a differentiation of the usual school curriculum —not a special intervention for
pupils with SEN.
Allvulnerable learners will be included on a detailed whole-school provision map which outlines
and monitors all additionalintervention across school. The whole school provision map enables
us to:

= Planstrategically to meet pupils’ identified needs and track their provision.

= Audithow well provision matches need

= Recognise gapsinprovision

= Highlightrepetitive orineffective use of resources

= Cost provision effectively

= Demonstrate accountability for financial efficiency

= Demonstrate toall staff how supportis deployed

= Inform parents, LEA, external agencies and Ofsted about resource deployment

=  Focusattention on whole-school issues of learning and teaching as well asindividual

needs, providinganimportanttool forself-evaluation.

Identification and Assessment at Stage 1
Children’s needs should be identified and met as early as possible through:

= theanalysis of data including entry profiles, Foundation Stage Profile scores, “A
Language in Common” assessment, reading ages, otherwhole-school pupil progress
data

= Classroom-based assessment and monitoring arrangements. (Cycle of planning,
actionand review.)

= followingup parental concerns

= trackingindividual children’s progress overtime,

= liaisonwithfeedernurseries ontransfer

= informationfrom previous schools

= informationfromotherservices

= Maintainingaprovision map forall vulnerable learners but which clearly identifies
pupils receiving additional SEN Support from our devolved budget orinreceipt of
High Needs funding. This provision mapis updated termly through meetings
between the teachersand SENCO.

= Undertaking, when necessary, amore indepthindividual assessment - this may
include arange of commercially available assessments, carefully chosen to deliver
appropriate, usefulinformation on a pupil’s needs. [t may include a bilingual
assessmentwhereEnglishis notthe firstlanguage.

= |nvolvinganexternal agency whereitis suspected thataspecial educationalneedis
significant.
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Curriculum Access and Provision forvulnerablelearners

Where children are underachieving and/or identified as having special educational needs, we
provide for these additional needs in a variety of ways and might use a combination of these
approaches to address targets identified for individual pupils.

= teachers differentiate learning as part of quality first teaching

=  Wave/Stage 1,2,3 interventions/ interventions as part of ‘SEN support’
= othersmall group withdrawal

= individual class support / individual withdrawal

= bilingual support/access to materials in translation

= further differentiation of resources,

= study buddies/cross age tutors

= homework/learning support club

= Personalised Learning Plan (PLP) tutorials

Monitoring and Evaluation
The monitoring and evaluation of the effectiveness of our provision forvulnerable learnersis carried
out inthe following ways:

= (Classroom observation by the SENCO and seniorleaders.

= on-goingassessment of progress made by intervention groups

= Learningsamplingon a termly basis.

= Scrutiny of planning.

= teacherinterviewswith the SENCO

= Informal feedback from all staff.

= pupilinterviews when setting new PLP targets orreviewing existing targets

= pupil progresstracking using assessment data (whole-school processes)

= Monitoringsand Personalised Learning Plan (PLP) targets, evaluating the impact of PLPs on
pupils’ progress.

= Attendance records andliaison with Attendance Support Officer

= regularmeetingsabout pupils’ progress betwe enthe SENCO and the head teacher

= headteacher’sreportto parentsandgovernors

Stage 2
Additional SEN Support

Pupils will be offered additional SEN support whenitis clearthattheirneedsrequire
intervention whichis “additional to” or “different from” the well-differentiated curriculum offer
for all pupilsinschooli.e.theyhave aspecial educational need as defined by the SEN Code of
Practice 2014.

Under-achieving pupils and pupils with EALwho do not have SEN will not be placed onthe list of
pupils being offered additional SEN support (but will be on our provision map).

In keeping with all vulnerablelearners, intervention for pupils on the SEN list will be identified
and tracked using the whole-school provision map.

It may be decided thata very small number, but not all of the pupils onthe SEN list will require
additional High Needs funding, for which an application needs to be made to the Local Authority,
to ensure theirunderlying special educational need is being addressed. This may particularly be
the case where outside agencies have beeninvolvedin assessing the pupilorcontributing to
theirprovision. Where we can evidence that more than £6,000 above the Average Weighted
Pupil Unit has, or will need to be, spentona pupil withinany one financial year, in orderto meet
his or her special educational needs, an application willbe made to the Local Authority, with
particularregardto the success criteriaand SEN Descriptors published as part of the local offer.
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= Onveryrare occasions, where apupil has a significant, severeand sustained need, it may be
necessary to entera multi-disciplinary assessment process with health and social care in orderto
considerthe needforan Education Health and Care Plan.

=  Wherea pupilisinreceipt of High Needs Funding and/or an Education Health and Care Plan, a
decision willbe made as to whetherashort-term Individual Education Planisrequired.

= Qur approachto PLPs, which we recognise are no longer prescribed in the SEN Code of Practice

2014, isas follows:

Our PLPs are a planning, teaching and reviewing tool which enables us to
focus on particularareas of development for pupils with special educational
needs. Theyare seen as working document which can be constantly refined
and amended.

Our PLPswill only record that whichis additionalto or different from the
differentiated curriculum plan whichisin place as part of provision forall
children. Targets will address the underlying reasons why a pupil is having
difficulty with learning —they will notsimply be “more literacy” or “more
maths”.

Our PLPswill be accessible to all those involved in theirimplementation —
pupils should have an understanding and “ownership of the targets”.

Our PLPs will be based oninformed assessmentand willincludethe input of
outside agencies,

Our PLPs have been devised so that they are manageable and easily
monitored and therefore will be monitored and evaluated regularly.

Our PLPs will be time-limited —at (least) termly review, there will be an
agreed “where to next?”

Our PLPs will have amaximum of fourshort / medium term SMART targets
setfor or by the pupil.

Our PLPs will specify how often the target(s) will be covered

Our PLPs will state what the learneris goingto learn —not what the teacher
isgoingto teach and will be clearabout what the pupil should be able todo
at the end of the given period.

Targetsfor an PLP will be arrived at through some or all of the following:

= Discussion betweenteacherand SENCO

= Discussion, wherever possible, with parents/carers and pupil

= Discussionwith another professional

(Afterlongdiscussionithas beendecided notto prescribe an order of events -
the precise orderforthis will vary from pupil to pupil).

Our PLPs will be reviewed at least termly by class teachersin consultation with
the SENCO.

Please see appendix forour Graduated Response to SEN Support.

Stage 3

Statement of Special Educational Needs or Education Health and Care Plan
= Pupilswithastatement of educational needs (pre September 2014) or an Education Health
and Care Plan (post September 2014) will have accessto all arrangements for pupils on the
SEN list (above) and, in addition to this, will have an Annual Review of their statement/plan.
= QOur school will comply with all local arrangements and procedures when applying for

= High NeedsBlock Funding
=  An Education Health and Care Plan
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=  Willensure thatall pre-requisites forapplication have been met through ambitious
and pro-active additional SEN Support using our devolved budget atan earlier stage.
= Qur review procedures fully comply with thoserecommended in Section 6.15 of the Special
Educational Needs Code of Practice and with local NCC policy and guidance - particularly
with regard to the timescales set out within the process.

Inclusion of pupils with English as an additional language

Definition

A pupil who has English as an Additional Language is a pupil whose first language is not English, and
who usesthat language on a regular basis inside or outside of school. EAL pupils are not considered
to have a Special Educational Need, butare seento benefitfromthe ability toliveand learnin more
than one language.

Ethos

We strive to recognise, welcome and celebrate linguisticand cultural diversity and have a high
expectation of all pupils regardless of ethnic, cultural or linguistic heritage. We aimtoinclude all
pupilsand parentsinour school by respecting that diversity and reflectingitin ourschool
environment, curriculum, learning resources and partnership with parents. We welcome the
enrichmentthatlinguisticand cultural diversity brings to our school community.

Admissions

No pupil will be refused admission on the basis of ethnicity or EAL. Pupils who have EALwill be
admitted underthe same criteriaas any other pupil applying foraschool place. Where parents do
not speak English, we endeavourto provide oral and writteninformationand helpin firstlanguage
which will facilitate the admission process and provide key information about ourschool. On
admission, the pupil willhave access toa welcome and induction programme which recognises their
linguisticneeds and provides a safe and secure start to theirlearning.

Provision

Pupils with EALwill have full access to mainstream provision regardless of their proficiencyin
English. Where necessary, additional support will be given toimprove acquisition of English: this will
be provided through quality first teaching and, where appropriate, strategies from varying stages of
the ‘Graduated Response’ Approach.

The following provision can be expected:

= jnitial assessment of EALusing Nassea steps where a pupil is working considerably below
theirnational curriculum programme of study

= afurthermothertongue assessment may be applicable where SEN is known orwhere
furtherinformation needsto be gatheredinthe pupil’s first language

=  Pupils maybe placedinsetsand groups which match theiracademicability. Initially this may
be in a middle-ability set until the pupil’s academicstrengths can be more fully assessed.
Pupils will not be placed with SEN pupils unless SEN is indicated.

= Learninginclass will be differentiated forthe pupils to lessen linguistic difficulties without
significantly reducing academicchallenge. Differentiated homework willbe provided to
enable the pupil toimprove theirknowledge and use of English and to participatein
homework activities on an equal basis with their peers.

= Additional support for pupils may be given through: firstlanguage resources & translation
facilities; teaching supportona 1:1 or small group basis, peer group support; pre-teaching of
key conceptsand vocabulary.
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Where necessary, catch-up learning will be provided for pupils arriving from overseas who
have experienced a different curriculum or who may have gaps in theirschooling. Where
pupils are ahead of their peergroupin terms of learning, differentiation will be madein
orderto access learningatan appropriate level.

Progress of EAL pupils will be monitored against both Nassea steps and against National
Curriculumindicators. Where accelerated progressin Englishis needed forreasons of EAL,
targets will be set and provision made on agreement between the classteacherand the
EMA Co-ordinator or SENCO. Provision will be recorded and monitored for effectiveness
using our provision map, in line with standard practice forall vulnerablelearnersin school.
The pupil will not be placed onthe SEN registerforreasons of EAL.

Parental support

We recognise that some parents who are learning English may find it difficult to communicate with
school and approach school regarding any concerns they may have on theirchild’s progress. We
endeavourto fullyinclude EALparentsin the life of school by, wherever possible, providing
interpreting facilities at parents’ evenings and otherschool meetings and by providing key school
informationintranslated format.

Inclusion of pupils who are looked after in local authority care
Our school recognises that:

Children who are looked afterin local authority care have the same rights as all children but
may have additional needs due to attachmentissues, early neglect, separation and loss,
trauma and many placement moves. These barriers to learning can affect their educational
outcomes and theirpersonal, social and emotional development.

There are commonly understood reasons (Social Exclusion Unit Report:2003] why children

who are looked afterinlocal authority care often fail to make expected progress at school :
= Placementinstability
= Unsatisfactory educational experiences of many carers
=  Too much time out of school
= [Insufficienthelpif theyfall behind
= Unmetneeds-emotional, mental, physical

Thereisa statutory requirementforall schoolsto have a designated teacher (DT) forlooked

afterchildren. (The name of the current designated teacherat ourschoolis given at the end

of thisinclusion policy). The responsibilities of our designated teacherinclude:
monitoringthe progress of children who are ‘looked after’ to ensure that they have the best
life chances possible and access to the full range of opportunitiesin school

ensuring that children who are ‘looked after’ have access to the appropriate network of

support

checkingthatthe statutory Personal Education Plan (PEP) has been arranged and thatitis

regularly reviewed, atleast every six months

ensuring thatinformation concerning the education of children who are ‘looked after’ is

transferred between agencies and individuals

e Preparingareport onthe child’s educational progress to contribute towards the
statutory review. (These are usually held atsix monthly intervals or more frequently if
thereisaconcern)

e Discussing feedback from the statutory review (chaired by the Independent Reviewing
Officer) with social workers and, where necessary, the carers and a member of the
Virtual School team.

e liaisingwiththe child’s social workerto ensure that there is effective communication at
all times

e Celebratingthe child’s successes and acknowledge the progress they are making.
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Our school will work closely with the county’s The Virtual School (VS) for Chil dren which promote
the educational needs of Looked After Children and monitoradmissions, PEP completion,
attendance & exclusions.

Inclusion of pupils who are more able and/or talented

In this sectionthe term ‘more able’ refers to pupils who have abroad range of achievementatavery
highlevel. Those children who are very able have very well-developed learning skills across the
curriculum. The term ‘talented’ refers to pupils who excelin one or more specificfields, such as
sport or music, butwho may or may not performata high level across all areas of learning.

e Physicaltalents sports, games, skilled, dexterity

e  Visual/performing abilities dance, movement, drama

e  Mechanicalingenuity construction, object assembly (and disassembly),
systematic, working solutions

e OQutstandingleadership  organiser, outstandingteam leader, sound judgements

e Socialawareness sensitivity, empathy,

e  Creativity artistic, musical, linguistic

We respectthe right of all childrenin our school, irrespective of differencesin ability, toaccessa
number of areas of learning, and to develop the knowledge, skills, understanding and attitudes that
are necessary fortheirself-fulfilmentand eventual developmentinto active and responsible adults.

The aims of our school make specificreference to teachingand learning that takes into account the
needs of all children. They also identify the commitment to givingall our children every opportunity
to achieve the highest of standards. This policy guides the way in which this happens forourvery
able and/ortalented children.

Identification

Before identifyingany child ‘more able’ inaparticulararea, we aimto ensure thatall children have
had the opportunitytolearnandsucceedinthisarea. This makestheidentification processfair.
Identification of pupils as ‘more able’ and/or ‘talented’ is ajudgement which applies to the current
class/school context and referstothe currentlevel of performance only. This means that ‘at this
time this childis showingabilityin a particulararea’. Identification at our school does not necessarily
mean that in anotherschool or context the child would be identified.

A very able or talented pupilshould be identified using a variety of methods. The specific procedure
will vary according to subject area but will include elements of the following:

= teachernomination

= assessmentresults

= specialistteacheridentification

= parental nomination

= peernomination

= self-nomination

Each year school will draw up a register of very able and/or talented children; this list will be kept
underreview. Provisionforvery able and/ortalented children will be tracked on our provision map.
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Provision
Teachers have high expectations and plan carefully to meet the learning needs of all ourchildren.
We give all childrenthe opportunity to show what they know, understand and can do, and we
achieve thisina variety of ways when planningfor children’s learning by providing:
= acommonactivity that allows the children to respond at theirown leve];
= amasteryor depth activity that broadens a child’s learningin a particularskill orknowledge
area;
= anindividualactivity withinacommon theme thatreflects agreater depth of understanding
and mastery of a particulararea
= The opportunity forchildrento deepenand mastera particulararea at theirown rate of
learning.

Children meetavariety of organisational strategies as they move through school. Each strategy
supportsall childrenintheirlearning, but gives due regard to the more able and very able learner.

From FS1to Year 6 we teach the childreninourclasses with appropriate differentiation.

We offerarange of extra-curricularactivities for our children. These activities offer more able
and/ortalented children the opportunityto further deepen theirlearningin arange of activities.
Opportunitiesinclude arange of sporting and musical clubs. School based provisionincludes
opportunities for performance, artistsinresidence, specialist teaching and partnership with primary
and secondary schools.

Section 3

The name and contact details of the SEN co-ordinator.

Lianne Jackson — 01132930226

The name and contact details of the Ethnic Minority Achievement co-ordinator.
Lianne Jackson - 01132930226

The name and contact details of the Designated Teacher for Looked After pupils
Lianne Jackson - 01132930226

Management of Inclusion within our school

The head teacherandthe governing body have delegated the responsibility forthe on-going
implementation of this Inclusion Policy to the Special Educational Needs Coordinator (SENCO). The
SENCOis responsible forreporting regularlyto the head and the governorwith responsibility for SEN
on the on-going effectiveness of thisinclusion policy. The Ethnic Minority Achievement (EMA) Co-
ordinator has strategicresponsibilityforthe inclusion of children who have EALand the achievement
of vulnerable ethnicminority groups (this role may be alsoincluded withinthe SENCOrole). The
Designated Teacherfor Looked After Children has strategicresponsibilityforthe inclusion of children
who are adopted orinlocal authority care.

All staff in school have a responsibility for maximising achievement and opportunity of vulnerable
learners— specifically,all teachers are teachers of pupils with special ed ucationalneeds and EAL.
Staff are aware of theirresponsibilities towards all vulnerable learners and a positive and sensitive
attitude is shown towards all pupils atall times.

Headteacher

*= the Headteacherisresponsible formonitoring and evaluating the progress of all pupils and
for making strategicdecisions which will maximise their opportunity to learn

10
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the head teacherand the governing body will delegate the day to day implementation of
this policy to the Special Educational Needs Coordinator (SENCO) and Ethnic Minority
Achievement Co-ordinator
the head teacherwill be informed of the progress of all vulnerable learners and any issues
with regard to our provisionin this regard through:

= analysis of the whole-school pupil progress tracking system

= maintenance and analysis of awhole-school provision map forvulnerable

learners (could be devolved to another member of the SLT and SENCO)

*= pupil progress meetings with individual teachers

*= regularmeetings with the SENCO/EMA Co-ordinator

= discussions with pupils and parents

Special Educational Needs Coordinator
In line with the recommendationsinthe SEN Code of Practice 2014, the SENCO will oversee the day -
to-day operation of this policyin the following ways:

maintenance and analysis of whole-school provision map forvulnerable learners
identifying on this provision map astaged list of pupils with special educational needs —
thoseinreceiptof additional SEN support from ourdevolved budget, those in receipt of High
Needs funding and those with statements of Special Educational Need or Education Health
and Care plans

co-ordinating provision for children with special educational needs

liaising with and advising teachers

managing other classroom staff involved in supporting vulnerable learners

overseeingthe records onall children with Special Educational Needs

liaising with parents of children with SEN, in conjunction with class teachers

contributingto the in-service training of staff

Implementing a programme of Annual Review forall pupils with astatement of special
educational need. Complying with requests from an Education Health and Care Plan
Coordinatorto participateina review.

carrying out referral procedures to the Local Authority to request High Needs funding and/or
an Education Health and Care Plan whenitis suspected, on strong evidence arising from
previousintervention (additional SEN support from devolved budget), that a pupil may have
a special educational need which will require significant support,

Overseeing the smooth running of transition arrangements and transfer of information for
Year 6 pupils onthe vulnerablelearners’ provision map.

Monitoring our systems forensuring that Individual Education Plans, where itis agreed they
will be useful fora pupil with special educationalne eds, have a high profile in the classroom
and with pupils (see section below on Individual Education Plans).

Evaluatingregularly the impact and effectiveness of all additional interventions forall
vulnerable learners (including those with special educational needs).

meeting atleast termly with each teachertoreview and revise learning objectives forall
vulnerable learnersintheirclasswho are beingtracked on our provision map (school
managers will guarantee planningand preparationtimeforteachers and SENCO to ensure
that these meetings occur).

Liaising sensitively with parents and families of pupils on the SEN list, keepingthem
informed of progress and listening to theirviews of progress.

Attending area SENCO network meetings and training as appropriate.

Liaising with our Inclusion Governor, keeping him/herinformed of currentissues regarding
provision forvulnerable learners, including those with Special Educational Needs (nationally,
locally and within school).

liaising closely with arange of outside agencies to support vulnerable learners,

11
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Ethnic Minority Achievement Coordinator
The EMA co-ordinator will oversee the day-to-dayoperation of this policy in the following ways:

maintenance of alist of pupils with ethnicminority heritage and EAL, ensuring they are
identified on our provision map

in collaboration with the SENCO, maintenance and analysis of whole-school provision map
forvulnerablelearners from ethnic/linguistic minority backgrounds

advising on and co-ordinating provision for children with additional needs relating to ethnic
or linguisticbackground

working collaboratively with teachers to planforand teach children with EALas part of
mainstream teaching practice

managing other classroom staff involved in supporting ethnic/linguistic minorities
overseeingthe initial and on-going assessmentrecords on all children with EAL

Liaising with parents of ethnicand linguisticminority children, in conjunction with class
teachers, keepingthem informed of progress and listening to their views of progress.
meeting atleast termly with each teachertoreview the linguistic progress of children
learning EALand establish nextstepsinlearning

In collaboration withthe SENCO, evaluating regularly the impact and effectiveness of all
additional interventions for children from cultural and linguistic minority backgrounds.

In collaboration with the SENCO, overseeing the smooth running of transition arrangements
and transfer of information for Year 6 pupils with EAL.

contributingto the in-servicetraining of staff

supportingthe design and delivery of a culturally inclusive curriculum which reflects the
ethnic, cultural and linguistic diversity of the school

advising on and sourcing bilingual and culturallyreflective materials to support children’s
learningacross the curriculum

advisingonand sourcinginterpreters and materialsintranslation to ensure that bilingual
parents have equality of access to essential information

Attending EMA Co-ordinator network meetings and training as appropriate.

Liaising with our Inclusion Governor, keeping him/herinformed of currentissues regarding
provision forethnic/linguistic minorities.

liaising closely with arange of outside agencies to ethnic & linguisticminority learners

Class teacher

= |iaisingwith the SENCO/EMA co-ordinatorto agree :
= which pupilsinthe classare vulnerable learners
=  Which pupilsare underachievingand need to have theiradditional interventions
monitored on a vulnerablelearners’ provision map —but do not have special
educational needs.
=  Which pupils (also onthe provision map) require additional support because of a
special educationalneed and need to go on ourSEN list. Some of these pupils may
require advice/support from an outside professionaland, therefore, an Individual
Education Planto address a special educational need (this would include pupils with
statements/EHCPlans)
= securinggood provision and good outcomes forall groups of vulnerable learners by :
= providingdifferentiated teachingand learning opportunities, including differentiated
learning for EAL pupils which reduces linguistic difficulty whilst maintaining cognitive
challenge
= ensuringthereisadequate opportunity for pupils with special educationalneeds to
working on agreed targets which are genuinely “additionalto” or “differentfrom”

12
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those normally provided as part of the differentiated curriculum offerand
strategies”. (SEN Code of Practice 2013)
= Ensuring effective deployment of resources —including teaching assistant support -
to maximise outcomes for all groups of vulnerablelearners.
Section 4

Information about the expertise and training of staff in relation to children and young people with
special educational needs and about how specialist expertise will be secured

In accordance with Section 6 of the SEN Code of Practice 2014, if appointed after September
2008, our Special Educational Needs Coordinator will be a qualified teacher working at our
school and will have statutory accreditation. If anew SENCO is appointed, he/she will gain
statutory accreditation withinthreeyears of appointment.

The SENCO and EMA Coordinator will regularly attend local network meetings

All staff will be trained in how to best supportall vulnerablelearnersin orderto maximise
theirachievementas part of our development plan and annual schedule of continuous
professional development.

Specialistadvice and expertise in relation to assessment and support of individual pupils will
be commissioned by ourschool from the open market. Service level agreements and quality
assurance criteriawill be putin place at the point of commissioning and the Headteacher
and seniorleaders will be responsibleforreporting to governors on the efficacy of these
arrangements (including value for money). Ourschool will, wherever possible, join with
otherschoolsinjointcommissioning and quality assurance arrangements.

Section 5
Information about how equipment and facilities to support children and young people with special
educational needs will be secured

When specialistequipmentor a high level of staffing support is required to support a pupil
with special educational needs, our school will fund this as additional SEN support up to
£6,000 per annum for each individual pupil. Thereafter, if the cost is higher and the
provision of these facilities is likely to be prolonged, we will apply to the Local Authority for
High Needs Block Funding.

Specialist equipment and expertise in relation to its use will be purchased/hired/
commissioned by ourschool from the open market, subjecttothe usual guarantees, service
level agreements and qualityassurance criteria. Ourschool will, wherever possible, join with
other schools in joint purchasing/hire of equipment.

All staffing appointments to support vulnerable learners will be carried out in accordance
with equal opportunities legislation, employment law, safer recruiting policy and best
practice. All  vacancies will be competitively advertised and recruited.

Section 6
The role played by the parents of pupils with special educational needs (and other learning needs)

Partnership with Parents/Carers
We aimto workin partnership with parentsand carers. We do so by:

working effectively with all other agencies supporting children and their parents

giving parents and carers opportunities to play an active and valued role in their child’s
education

making parents and carers feel welcome

encouraging parents and carers to inform school of any difficulties they perceivetheir child
may be having or other needs the child may have which need addressing

instilling confidence that we will listen and act appropriately
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= focusingonthe child’s strengths as well as areas of additional need

= allowingparentsand carers opportunities to discuss waysin which they and school can help
theirchild

= agreeingtargetsforall pupils, in particular, those not making expected progress and, for
some pupilsidentified as having special educational needs, involving parentsin the drawing-
up and monitoring progress against these targets

= keepingparentsand carersinformedand giving support during assessment and any related
decision-making process

= Making parentsand carers aware of the Leeds SEND Information Support and Advice
Service.

= Providingallinformationinan accessibleway, including, where necessary, translated
information for parents with English as an Additional Language.

Involvement of Pupils
We recognise that all pupils have the right to be involved in making decisions and exercising choice.
In mostlessons, all pupils are involved in monitoring and reviewing their progress through the use of
layered targets. We endeavourto fullyinvolveall pupils by encouraging them to:
= statetheirviewsabouttheireducationandlearning
= jdentifytheirownneedsandlearnaboutlearning
= shareinindividual targetsetting across the curriculum so that they know what their
targets are and why they have them,
= self-reviewtheir progress and set new targets
= (Forsome pupils with special educational needs) monitortheirsuccess at achievingthe
targetson theirIndividual Education Plan.

Effective Transition

= We will ensure early and timely planning for transferto a pupil’s next phase of education
and, in the yearbefore the yearin which they leave, will offer transition meetingstoall
pupilsinreceiptof Additional SEN supportand all those with statements of Special
Educational Needs. Pupils with Education Health and Care Plans will have next phase
destinations and transition arrangements discussed at plan review meetings convened by
the plan coordinator.

= Atransitiontimeline will be produced, with specific responsibilities identified.

= Supportforthe pupilin comingto terms with moving on will be carefully planned and will
include familiarisation visits and counselling. Pupils willbe includedinall “class transition
days” to the next phase but may also be offered additional transition visits.

= Pupilsand parents will be encouragedto considerall options forthe next phase of education
and we will involve outside agencies, as appropriate, to ensure information is
comprehensive but easily accessible and understandable. Accompanied visits to other
providers may be arranged as appropriate.

= Parentswill be givenareliablenamed contact at the next phase provider withwhomthe
SENCowill liaise

Section?7

Any arrangements made by the governing body or the proprietor relating to the treatment of
complaints from parents of pupils with special educational needs concerning the provision made
at the school

Admission Arrangements

No child will be refused admission to school on the basis of his or her special educational need,
ethnicity orlanguage need. Inline with the Equalities Act 2010, we will not discriminate against
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disabled children and we will take all reasonable steps to provide effective educational provision
(see Admission policy for the school, as agreed with the Local Authority)

Complaints

If there are any complaints relating to the provision for children with SEN or EAL these will be dealt
withinthe firstinstance by the classteacherand SENCO/EMA Co-ordinator, then, if unresolved, by
head teacher. The governorwith specificresponsibility for SEN/inclusion may be involved if
necessary. Inthe case of an unresolved complaint the issue should be taken through the general
Governors complaints procedure (see separate Complaints Policy)

Section 8
The contact details of support services for the parents of pupils with special educational needs,
including those for arrangements made in accordance with clause 32

Links with OtherServices

Effective working links will also be maintained with:
Educational Psychology Service: Contact Number: 01133951039
SENIT (Special Educational Needs Inclusion Team: Contact number: 01133951039
Leeds SENDIASS Information Support and Advice Service (formally Parent Partnership
Service): Contact Number: 0113951200
Virtual School for Looked After Children: Contact number: 01133950929

Information on where the local authority’s local offeris published
http://www.leeds.gov.uk/residents/Pages/Leeds-local-offer.aspx

Information on where ourlocal offeris published
http://www.fieldheadcarr.leeds.sch.uk/senoffer.pdf
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